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Abstract

This paper examines the relationship between parenting styles and secondary school boys’ academic
competence. This emphasises the importance of authoritative parenting about self-control and children's
educational achievements. Authority, warmth and emphasis on individual differences are some
characteristics of authoritative parenting. The researchers administered a survey to assess the academic
performance and parenting behaviours of one hundred fifty boys from several secondary schools. Most
boys said their parents pushed them away or treated them indifferently and these patterns were associated
with lower grades. Similarly, academic performance is shown to have a robust positive association with
inattentive parenting, indicating reverse causation. However, other parenting philosophies, such as
indulgence and neglect, Lenient Standards Vs Moralism, Freedom Vs Discipline, may also significantly
influence academic achievement. Increasing parental participation and addressing the negative impacts of
some parenting beliefs on children's cognitive and motor development are among the suggestions.
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Introduction

The family serves as a crucial environment for children to acquire essential skills such as
decision-making, responsibility, respect, affection, love, social roles, creativity, and the
foundation for their educational journey. Parental style is a significant factor in influencing
secondary school boys' academic competence. Authoritative parenting, which balances
warmth, control, and autonomy support, is positively linked to academic achievement, as
shown in a meta-analysis by (Pinquart, 2016) [9. Parental involvement, a key element of
authoritative parenting, has been consistently associated with improved academic performance
across various studies (Castro et al., 2015; Hill & Tyson, 2009; Jeynes, 2007) 3671, Moreover,
autonomy-supportive parenting, which fosters self-regulation and competence, is crucial in
academic and physical domains (Grolnick & Ryan, 1989) Bl Research also highlights that
positive perceptions of parental involvement enhance school achievements (Marchant et al.,
2001; Porumbu &Necsoi, 2013) & 111, while broader analyses affirm the impact of parenting
styles on student success across diverse contexts (Brown & lyengar, 2008; Wilder, 2014;
Masud et al., 2019) [> 13 14 Collectively, these studies emphasise the critical role of an
authoritative parenting style in shaping boys' positive academic competence.

These parenting styles give the essential support, structure, and autonomy that help children
achieve academically and develop self-regulation abilities. Conversely, abusive, negligent, and
indulgent parenting approaches harm academic performance. Therefore, strengthening
authoritative parenting and active parental participation may significantly increase boys'
perceptions regarding their intellectual and academic potential.

Methodology

A sample of 150 boys in secondary schools was obtained using a purposive random sampling
method in the course of the study. Selected from five different schools, this sampling strategy
ensured that all data collected was more diverse and representative. The parenting style was
assessed using a scale developed. This scale includes 40 items, with the first 35 items
addressing parenting modes separately for mother and father and items 36 to 40 focusing on
the relationship between parents. Academic proficiency was determined using the students'
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scores/grades from their previous year's examinations. The
association of parental style and academic performance was
analyzed using the Pearson Chi-square test.

Results
The results of the study are presented in the following table.

Table 1: Cross Tabulation of parenting Style and academic performance of Boys Students.

Models Parenting styles Academic Proficiency of the students Chi-Square
Poor (0-39%0) Average (40-64%) Good (65-100%)
Rejection 98 10 78 10
A Acceptance 52 5 39 8 0.86
Carelessness 145 16 133 16
B Protection 5 2 3 0 413
Neglect 146 12 116 18
c Indulgence 4 2 2 0 8.20
D Utopian Expectation 5 2 2 1 538
Realisms 145 14 114 17 '
£ Lenient standard 144 14 113 17 6.64
Moralism 6 2 2 2 '
E Freedom 144 12 114 18 11.64
Discipline 6 3 2 1
G Faulty Role Expectation 147 16 112 19 0.93
Realistic Role Expectation 3 0 3 0 '
H Marital Conflict 145 16 113 16 413
Marital Adjustment 5 0 3 2 '

Significant at05 level (?=5.99)

Table-1 above, depicting a cross-tabulation of parenting styles
and academic proficiency of boys students, shows that, In
Rejection vs. acceptance parenting style out of the total 150
students, the majority of the students (98) perceived rejection
parenting style in (78) students have performed averagely
with scores between (40-64%), followed by (10) students who
performed good with scores between (65-100%), and the
students who had poor academic proficiency were (10) with
scores between (0-39%). In the acceptance parenting style,
out of (52) students, (39) students performed averagely with
scores between (40-64%), followed by (8) students who
performed well with scores between (65-100%) and (5)
students have poor academic proficiency with scores between
(0-39%). The result of the Pearson Chi-square test of
association, as shown in the table above, indicates an
insignificant relationship between A-type parenting styles and
academic performance of boys students, as the calculated
value of (y?=.86) is less than the tabulated value of (x?=5.99)
at (P<0.05)

In the Carelessness Vs Protection parenting style, out of the
total 150 students, the majority of the students (145)
perceived a careless parenting style in which (113) students
performed averagely with scores between (40-64%), followed
by (16) students who performed well with scores between
(65-100%) and the students who had poor academic
proficiency were (16) with scores between (0-39%). In the
protection parenting style, out of (5) students, (3) students
have performed averagely with scores between (40-64%) and
(2) students have poor academic proficiency with scores
between (0-39%). The result of the Pearson Chi-square test of
association, as shown in the table above, indicates an
insignificant relationship between B-type parenting styles and
academic performance of boys students, as the calculated
value of (y?=4.13) is less than the tabulated value of (¥°=5.99)
at the (p<0.05)

In Neglect vs. indulgence parenting style out of the total 150
students, the majority of the students (146) perceived neglect
parenting style in which (116) students performed average
with scores between (40-64%), followed by (18) students who
performed well with scores between (65-100%) and the
students who had poor academic proficiency were (12) with

scores between (0-39%). In the indulgence parenting style,
out of (4) students, (2) students have performed averagely
with scores between (40-64%) and (2) students have poor
academic proficiency with scores between (0-39%). The
result of the Pearson Chi-square test of association, as shown
in the table above, indicates a significant relationship between
C-type parenting styles and the academic performance of boys
students as they calculate the value of (y?=8.20%), is greater
than the tabulated value of (?=5.99) at (p<0.05)

In Utopian Expectation Vs Realisin parenting style, out of the
total 150 students, only (5) students have perceived utopian
expectation parenting style in which (2) students performed
averagely with scores between (40-64%), followed by (2)
students who performed poorly with scores between (65-
100%), and the (1) student who had good academic
proficiency with scores between (0-39%) However majority
of students (145) perceived realism parenting style in
which(114) students have performed averagely with scores
between (40-64%), followed by (17) students who performed
good with scores between (65-100%), and the students who
had poor academic proficiency were 14) with scores between
(0-39%). The result of the Pearson Chi-square test of
association, as shown in the table above, indicates an
insignificant relationship between D-type parenting styles and
academic performance of boys students, as the calculated
value of (y?=5.38) is less than the tabulated value of (x?=5.99)
at (P<0.05).

In the Lenient Standard Vs Moralism parenting style, out of
the 150 students. The majority of the students (146) perceived
a lenient standard parenting style in which (113) students
performed averagely with scores between (40-64%), followed
by (17) students who performed well with scores between
(65-100%) and the students who had poor academic
proficiency were (14) with scores between (0-30%) In
Moralism parenting style out of (6) students. (2) students
performed averagely with scores between (40-64%), followed
by (2) students who performed well with scores between (65-
100%), and the students who had poor academic proficiency
were (2) with scores between (0-39%) The result of the
Pearson Chi-square test of association, as shown in the table
above, indicates an insignificant relationship between E type
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parenting styles and academic performance of boys students

as they calculate the value of (¥>=11.64), is more significant

than tabulated value of (?-599) at (p<005).

In Freedom vs. discipline parenting style, out of the total 150

students majority of the students (144) perceived freedom

parenting style in which (114) students performed averagely
with scores between (40-64%) followed by (14) students who
performed well with scores between (65-100%), and the

students who had poor academic proficiency were(12) with
scores between (0-30% in Discipline parenting style out of (6)
students, (3) students student has performed poor with sores
between (30-30%), followed by (2) students who performed

averagely with scores between (65-100%), and (1) student has
good academic proficiency with scores between (0-39%). The

result of the Pearson Chi-square test of association, as shown
in the table above, indicates a significant relationship between

F-type parenting styles and academic performance of boys
students, as the calculated value of (¥2=11.64), n more

important than the tabulated value of (¥?=5.99) at (p<005).
In Faulty Role Expectation Vs Realistic Role Expectation

parenting style out of the total 150 students, the majority of

the students (147) perceived Realistic Role Expectation
parenting style in which (112) students performed averaged

with scores between (40-64%), followed by (19) students who
performed good with scores between (65-100%), and the

students who had poor academic proficiency were (10) with
scores between (0-39%). In the Realistic Role Expectation

parenting style, only (3) students have performed averagely
with scores between (40-67%). The result of the Pearson Chi-

square test of association, as shown in the table above,

indicates an insignificant relationship between G-type

parenting styles and academic performance of boys students,
as the calculated value of (x?=0.93) is less than the tabulated
value of (¥>=5.99) at (p<0.05)

In Marital Conflict vs. marital Adjustment parenting style, out

of the total 150 students, the majority of the students (145)
perceived Marital conflict parenting style in which (113)
students performed averagely with scores between (40-64%),

followed by (16) students who performed well with scores

between (65-100%) and the students who had poor academic
proficiency were (10) with scores between (0 39%). In the
Marital Adjustment parenting style, out of (5) students, (3)

students have performed averagely with scores between (40-

64%) and (2) students have good academic proficiency with

scores between (65-100%). The result of the Pearson Chi-

square test of association, as shown in the table above,

indicates an insignificant relationship between E-type

parenting styles and academic performance of boys students,
as the calculated value of (y?=4.13), is less than the tabulated
value of (¥>=59.99).

Discussion of findings

It is evident form the finding that parenting style such as
Neglect Vs Indulgence, Lenient Standards Vs Moralism and
Freedom Vs Discipline has shown significant relationship

with the academic proficiency of boys students. However

other types of parenting style i.e. Rejection Vs Acceptance,
Carelessness Vs Protection, Utopian Expectations Vs
Realism, Faulty Role Expectations Vs Realistic Role

Expectations, Marital Conflict Vs Marital Adjustment have
shown insignificant relationship with academic proficiency of

the students. Above results of present study are in line with
the results reported by (Glasgow et al., 1997; Nyarko, 2011;
Abesha, 2012) * 1, They reported that Parenting styles have
been found to relate to academic performances of students.

Research findings illustrated that parenting styles were
associated with children's school achievements. It was
discussed that parent's style have powerful impacts on their
children, and children's Academic Proficiency could be
reflected by their parents style. Therefore, the imbalance
among family members can create problems for them,
particularly for adolescents and children.

Conclusion

There were exist significant relationship in parenting style
such as Neglect Vs Indulgence, Lenient Standards Vs
Moralism, Freedom Vs Discipline, with the academic
proficiency of boys students. However, in other types of
parenting styles i.e. Rejection Vs Acceptance, Carelessness
Vs Protection, Utopian Expectations Vs Realism, Faulty Role
Expectations Vs Realistic Role Expectations, Marital Conflict
Vs Marital Adjustment, have shown insignificant relationship
with the academic proficiency among boys students.

References

1. Abesha AG. Effects of Parenting Styles, Academic Self-
Efficacy, and Achievement Motivation on the Academic
Achievement of University Students in Ethiopia. Perth:
Edith Cowan University; c2012.

2. Brown L, lyengar S. Parenting styles: The impact on
student achievement. Marriage Fam. Rev. 2008;43:14-38.
DOI: 10.1080/01494920802010140.

3. Castro M, Expésito-Casas E, Lépez-Martin E, Lizasoain
L, Navarro-Asencio E, Gaviria J, et al. Parental
involvement on student academic achievement: A meta-
analysis. Educ. Res. Rev. 2015;14:33-46.

DOI: 10.1016/j.edurev.2015.01.002.

4. Glasgow KL, Dornbusch SM, Troyer L, Steinberg L,
Ritter PL. Parenting styles, adolescents' attributions, and
educational outcomes in nine heterogeneous high
schools. Child Dev. 1997;68:507-529.

5. Grolnick W, Ryan RM. Parent styles associated with
children's self-regulation and competence in school. J
Educ Psychol. 1989;81:143-154.

DOI: 10.1037/0022-0663.81.2.143.

6. Hill NE, Tyson DF. Parental involvement in middle
school: a meta-analytic assessment of the strategies that
promote achievement. Dev. Psychol. 2009;45:740-763.
DOI: 10.1037/a0015362.

7. Jeynes WH. The relationship between parental
involvement and urban secondary school student
academic achievement. Urban Educ. 2007;42:110-182.
DOI: 10.1177/0042085906293818.

8. Marchant GJ, Paulson SE, Rothlisberg BA. Relations of
middle school students' perceptions of family and school
contexts with academic achievement. Psychol. Sch.
2001;38:505-519. DOI: 10.1002/pits.1039.

9. Nyarko K. The influence of authoritative parenting style
on adolescents' academic achievement. Am J Soc. Manag
Sci. 2011;2:278-282.

DOI: 10.5251/ajsms.2011.2.3.278.282.

10. Pinquart M. Associations of parenting styles and
dimensions with academic achievement in children and
adolescents: A meta-analysis. Educ. Psychol. Rev.
2016;28:475-493. DOI: 10.1007/s10648-015-9338-y.

11. Porumbu D, Necsoi D. Relationship between parental
involvement/attitude and children's school achievements.
Procedia Soc Behav Sci. 2013;76:706-710.

DOI: 10.1016/j.shspro.2013.04.191.
12. Jaiswal S, Choudhuri R. A review of the relationship

~ 466~



International Journal of Yogic, Human Movement and Sports Sciences

between parental involvement and students’ academic
performance. Int J Indian Psychol.; ¢c2017. Available
from: https://doi.org/10.25215/0403.052.

13. Wilder SE. Effects of parental involvement on academic
achievement: A meta-synthesis. Educ. Rev. 2014;66:377-
397. DOI: 10.1080/00131911.2013.7800009.

14. Masud S, Mufarrih S, Qureshi N, Khan F, Khan S, Khan
M. Academic performance in adolescent students: The
role of parenting styles and socio-demographic factors —
A cross sectional study from Peshawar, Pakistan. Front
Psychol., 2019, 10. DOI: 10.3389/fpsyg.2019.02497.

~ 467~



